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Section I:  What is Service Learning?


Theoretical Foundations:  Service Learning as Experiential Education

Service learning is a teaching/learning method that falls under the umbrella of experiential education. While all service learning may be considered experiential education, not all experiential education is service learning because not all experiential education includes a service component.

Giles and Eyler (1994) have described a framework for service learning pedagogy. They draw on the work of John Dewey because they believe his mark is already on service learning theory, especially citing two of his principles:

	Principle of Continuity--All experience occurs along a continuum called the experiential continuum. This is the idea that experiences build on previous ones and they need to be directed 
	to the ends of growth	and development (longitudinal dimension of experience)....
 
	Principle of Interaction--This is the lateral dimension of experience where the internal 
and objective aspects of experience interact to form a situation. Learning results from the 
transaction	between the individual (learner) and the environment....

	One implication of these principles for Dewey is that for knowledge to be usable through
	recall and application, it has to be acquired in a situation; otherwise it is segregated from
	experience and is forgotten or not available for transfer to new experiences....
	
	The purpose of the interaction is to derive learning from experiences through reflective thinking 
	which led to inquiry or what Dewey called the scientific method.” (p. 79)

Dewey believed in the use of projects as a way of producing learning from experience. 
For the projects to educative, he said they must:

•	generate interest;
•	be worthwhile intrinsically;
•     present problems that awaken new curiosity and create a demand for information;
•     cover a considerable time span and be capable of fostering development over time.
            (p. 80)




Another view on the educational value of experiential learning...

  		“The experiential approach is a powerful motivator for learning because it is positive and meaningful and real.
		The learning environment is success-oriented rather than competitive. It offers opportunities for real-life problem 
		solving in which feedback is uncontrived and immediate, and in which results are real-life physical and emotional 
		consequences. Because the learners participate in the design, implementation and management of their own 
		learning, they are invested in  the goal, hence internally motivated....Additionally, by providing for integration of 
		ideas and  actions into the large community, experiential learning facilitates the transition to adulthood and
		develops skills for  responsible citizenship....Finally, experiential education contributes to the preparation of a
		well-educated and  productive workforce.” 

    		Joint statement of the Association for Experiential Education, the Council for Adult and Experiential Learning 
    		and the National Society of Internships and Experiential Education (1990), p. 117





Service learning is sometimes compared with internships and clinical placements; it’s often confused with volunteer work.  Some of the differences among the various forms of community outreach appear in the following chart:




	Experience/ Method
	Focus of Effort
	Time Commitment
	Supervised by/ Graded by
	% of Grade Involved

	
Volunteer Work
	
Service; meeting identified agency or community need. Any work may be done, as long as it helps someone.

	
Varies according to desires of volunteer and needs of agency.
	
Supervised by agency personnel; no grade given.
	
None

	
Service Learning
	
Both service and learning; meeting community need while keeping in mind goals for learning in the course. Work does not have to relate directly to learning but must not hinder learning.

	
Based on agency wishes; averages about 2-3 hours per week.
	
Supervised by agency personnel; graded by professor based on a tangible demonstration of learning submitted by service learner (e.g. paper, oral presentation)
	
Varies according to desires of professor; usually between 15% and 30% of final grade.

	
Fieldwork/ Clinical Placements
	
Learning; practicing skills for profession, usually in helping fields such as nursing, social work, dental hygiene, physical or speech therapy.

	
Varies according to discipline (e.g. 16 hours/week for Social Work); almost always more than service learning.
	
Supervised and graded either by MU clinical staff or by qualified person of given profession working in the agency.
	
Usually clinical work plus some classwork equals 100%.

	
Internships
	
Learning; practicing skills for future work, e.g. public relations internship.

	
Varies according to department (e.g. Ad/PR internship requires 60 hours of work per credit.
	
Supervised by agency person; graded jointly by agency person and professor.
	
100%




Service Learning Defined

Service learning is defined--and practiced--in many different ways across the country. In the box below, you’ll find some formal definitions of service learning taken from diverse sources. What stands out in all of them is the emphasis on learning. At Marquette we say that Service Learning is--first and foremost--an academic program (housed within Academic Affairs in the Office of the Provost) where community experiences add to the student’s knowledge of course content. The service is a conduit to the learning; it’s what our students give back to the community in exchange for the education the community provides them. The offer of service is what gets students access to the people, materials, issues, and experiences that will build their understanding—of themselves, their community, and most importantly, of course subject matter.

Students often assume that their service will be their learning. This may or may not be true. For example, students in a TV Production class who produce a video for an agency are serving and learning concurrently. However, students who are stocking shelves or serving food at Casa Maria, a Catholic Worker shelter, will have to go beyond their actual service to learn what they need to know about hunger and homelessness to satisfy the requirement of a class that deals with these issues. 



Definitions of Service Learning

                  Service-learning relies on an innovative method of teaching and learning that integrates community
                  service activities into academic curricula. Within service-learning, classroom studies complement
		         service within the community and enable students to reflect upon and lead to addressing local and
			national problems. Service-learning curricula enlarge the learning arena of students from the
			classroom to the community. Coordinated and thoughtful activities encourage students to prepare
			and reflect on issues in ways that permit them to use their academic skills to deliver effective service
			to the community, allowing service-learning to transform students from passive learners of
			information into active learners and community members whose responsible actions and service
			efforts renew and change the landscape of their communities. Service-learning not only changes
			the way students learn, but it changes society’s view of education and service. In this sense, service-
			learning is a philosophy of education and service to the community.
	                        Corporation for National Service: Learn and Serve America 1997 Application Guidelines



                 Service-learning, as a method of teaching and learning, emphasizes hands-on tasks that address
			real world concerns as a venue for educational growth. The service experience provides a context
			for testing, observing, or trying out discipline-based theories, concepts or skills. Likewise, the 
			academic context enriches the service experience by raising questions about real world concerns
			and providing a forum for probing these concerns in-depth. Service-learning, as an educational
			philosophy, fosters reciprocal learning and critical engagement, preparing students to be full 
			and responsible participants in both their profession and their communities. Informed by John
			Dewey’s theory of the primacy of experience,...service-learning is interactive and democratic, 
			engaging the whole student and transforming the learning process.
	                        Service-Learning Faculty Handbook, Virginia Tech.



                 Service-learning is a form of experiential education, deeply rooted in cognitive and developmental 
                 psychology, pragmatic philosophy, and democratic theory. It shares a common intellectual history
			 with organizational development and participatory action research. Service-learning has no
			 singular or simple definition. It is informed by a range of intellectual traditions and values 
			 systems, many of which seem to contradict or compete with one another. Service-learning theory
			 begins with the assumption that experience is the foundation of learning; and various forms of 
			 community service are employed as the experiential basis for learning.”
	                        Morton and Troppe 1996, p. 3

Models of Service Learning

At Marquette, service learners participate in the community in several different ways. They may work alone, in pairs, in small groups, or with their entire class. The five models of service activities used most commonly here are the following:

· Placement Model:  Students choose from among several placements that have been selected for their courses and usually work at these sites for 2-3 hours per week throughout the semester. The service they provide is the conduit to their learning. They gain access to populations or issues related to their courses and, in return, provide needed assistance to the organizations and/or their clientele.

· Presentation Model:  Students in certain courses (e.g. Physics 1 & 2 and Substance Abuse) take material they are learning in class and create presentations for audiences in the community, usually young people. The service learners work in small groups and choose from among several sites, which have been set up by the Service Learning office. Sometimes professors require students to do their presentations more than once to give them a chance to evaluate and make adjustments; others have them present in class before going into the community. 

· Presentation-Plus Model:  Similar to Presentation Model except students all work with the same organization and put on a “fair” or a mini-conference that includes several learning stations or short workshops. Participants attend more than one presentation at the event. Service learners work in groups to coordinate all aspects of the event and gain leadership skills as well as greater knowledge of course content. Error! Reference source not found.’ Health Psychology class plans and leads a half-day program for third to eighth-grade students at Our Next Generation. Topics include nutrition, exercise, smoking, body image, etc.

· Product Model:  In some courses, service learners--working alone or in groups--produce a tangible result for their agencies. In Virginia Chappell’s Writing for the Non-profit Agency, students create handbooks, annual reports, or other written materials. Michael Havice’s Television Production students write, film, and edit videos for non-profit organizations. 

· Project Model:  Working in groups, service learners collaborate with community members to devise and implement a project. In Introduction to Information Technology, Terence Ow’s students develop or modify databases for their agency clients. Students from Sarah Feldner’s Organizational Communication class conducted a communication audit for an organization.

•	Immersion experiences:  Experiences like the Alternative Spring Break (M.A.P.) trips can be excellent service learning placements because the students actually spend more time in one week of concentrated effort than they do in a semester of weekly visits. In addition, there is a built-in element of reflection that goes beyond what students normally get at an agency. 

	In 2005, Marquette launched its first semester-long international service learning program in Cape Town, South Africa. This is a transformational experience for students, who take courses (at the University of the Western Cape and the Desmond Tutu Peace Centre) and work two days a week at a local non-governmental organization, grappling with issues such as HIV/AIDS, child and domestic abuse, education, gender issues, etc. For more information on this project, please go to www.marquette.edu/safrica.




The Pedagogy of Service Learning

Much of the pedagogy of service learning is discussed in the various books and articles listed in the attached Bibliography. In his keynote address at our 1996 Faculty Service Learning Workshop, Jeff Howard, Director of the Office of Community Service Learning at the University of Michigan and editor of the Michigan Journal of Community Service Learning offered his views on the pedagogy of service learning from several angles. A brief look at one of his contributions to our understanding of this teaching method can be found in the box below.



Principles of Good Practice in 
Community Service Learning Pedagogy

	1.	  Academic credit is for learning, not for service.
	2.	  Do not compromise academic rigor.
	3.	  Set learning goals for students.
	4.	  Establish criteria for the selection of community service placements.
	5.	  Provide educationally sound mechanisms to harvest the community learning.
	6.  Provide supports for students to learn how to harvest the community learning.
	7.	  Minimize the distinction between the students’ community and classroom learning.
	8.	  Re-think the faculty instructional role.
	9.	  Be prepared for uncertainty and variation in student learning outcomes.
	10.  Maximize the community responsibility orientation of the course.


Barbara Vann, Associate Professor of Sociology and former Faculty Associate for Service Learning at Loyola College of Maryland, was the featured speaker at the 1998 Faculty Service Learning Workshop. Her discussion of service learning pedagogy included the following:

“Academic service-learning is a way of learning through experience in which students gain and apply academic skills by addressing community needs and social problems. The Experiential Learning Model (Kolb, 1984) in (the  Figure below) provides a useful framework for integrating the experience and synthesizing elements of academic service-learning.


				      
				      1)  Concrete experience
   					         (provide service)

				     					

	 4)  Active experimentation	         2)  Reflective observation
		        (take further action)		     	   (observe/analyze)


									

          		 		    3)  Abstract conceptualizing
                		        	             (form theories/explanations)

		FROM THE DIAGRAM ABOVE:

1.   Concrete experience = doing something for someone in a community agency.

2.   Reflective observation = observing and analyzing. (What happened? What did we see, hear, 
	      smell, think, and feel as we helped others?)

3.   Abstract conceptualizing = forming theories or explanations for why events happened as they did. 
      (How do our service experiences fit with what we have learned in class? What can we learn from this
      experience?)

4. Active experimentation = take further action. (How will this experience and our understanding of it affect our future actions?)

Given Kolb’s Experiential Learning Theory, academic service-learning provides a concrete experience that, paired with critical synthesis of how the service relates to key course ideas, can stimulate conceptual growth and learning in college students.”

A second conceptual framework is called the Service-Learning Cycle. In this model, the entire service learning process is categorized by three questions:

•	WHAT?...............  includes planning and preparation for going into the community, the 
				 service experience itself, and observations made while in the 
				  community;

•	SO WHAT?........  includes reflection and analysis during and after the community
				 experience;

•	NOW WHAT?..... includes the acquisition of new understanding, new applications of 
				 learning and discussion of how to “make a difference.”



What Are the Benefits of Service Learning: Is It Really Worth All the Trouble?

“Service learning programs offer a model that integrates liberal teaching, experiential learning, critical reflection, community service, and citizen education into a pedagogy of freedom. It also offers one of the most effective vehicles for concretely and meaningfully engaging issues concerning diversity and democracy in the classroom.”
		Rick Battistoni: Professor of Political Science at Providence College.

 
Benefits of Service Learning to.......

	
Students
	
Community
	
University

	

	
	

	•  Enriches student learning of course material and “brings books to life and life to books.”

•  Engages students in active learning that demonstrates the relevance and importance of academic work for their life experience and career choices.

•  Increases awareness of current societal issues as they relate to academic areas of interest.

•  Broadens perspectives of diversity issues and enhances critical thinking skills.


•  Improves interpersonal skills that are increasingly viewed as important skills in achieving success in professional and personal spheres.

 •  Develops civic responsibility
 through active community
 involvement.

	•  Provides substantial human resources to meet educational, human, safety, and environmental needs of local communities.

 •  Allows the energy and enthusiasm of college students to contribute to meeting needs.

•  Fosters an ethic of service and civic participation in students who will be tomorrow’s volunteers and civic leaders.

•  Creates potential for additional partnerships and collaboration with the university.
	•  Enriches and enlivens teaching and learning.

•  Builds reciprocal partnerships with the local community.

•  Creates new areas for research and scholarship, and increases opportunities for professional recognition and reward.

•  Extends campus resources into the community and reinforces the value of the scholarship of engagement.

•  Supports the institutional mission. 


Adapted from work compiled by Teresa Ludwig, Director of Service Learning Programs at Earlham College
		


What Faculty Say about Service Learning............

	Both you as a professor and your students stand to gain from incorporating a Service Learning option in
	your course. As a professor, you will become more informed of what is going on beyond Marquette
	University’s borders. More importantly, you will see life from the perspective of your students (It is so easy
	to forget what the world looked like at that age!). As for the students, I haven’t yet met one who says that
	Service Learning wasn’t a plus in their educational experience--even under the worst conditions.... 
	Roberta Coles, Associate Professor of Sociology, Marquette University

	I joined service learning as soon as it became available as a course/class component here at MU. I have
	seen a deeper and greater appreciation of the subjects on hand--namely Spanish language and culture—
	among the great majority of students who elect to add the S.L. component as part of the “field work” to 
	be done in my classes. Of all the 4 courses in which I have used the SL, the most  recent one was clearly
	the best one: It was a course entitled “Current Issues in the Hispanic World”--Spring, ‘97. I will keep in 
	my “active files” the partial and final reports (journals) students presented to the rest of the class on their 
	visits to the sites chosen (mostly in the Hispanic community of the South Side) as vivid examples of what
	a “practical component” can do to the theoretical education they receive in the classroom: wonders!! We 
	must continue trying to make that education as relevant and as practical as possible. The service learning
	option is indeed a good vehicle!!  German Carrillo, Associate Professor of Spanish, MU

	My students never fail to learn something special through the service learning  project. Family life and stressors 
	become real to them and family communication principles are animated--they’re not simply words in a book.
	Lynn Turner, Professor of  Communication Studies, MU

	




What about the Students?

We all have hopes and goals for what students will gain from their education. Jeff Howard looks at three categories of potential outcomes for service learners. These include:




Service Goals

		1.	providing immediate service to those in the community;
		2.	learning to do community service;
		3.	learning the civic/democratic arts;
		4.	advancing commitment to social change;

Academic Learning Goals 
(to strengthen learning in the course)

		5.	learning about the community, non-profit sector, target population, etc.;
		6.	learning how to apply knowledge (deductive model);
		7.	learning how to learn from experience (inductive model);
		8.	learning how to integrate theory and experience (synergistic model);
		9.	learning across disciplines;
		10.	developing critical thinking and analysis skills;

Non-Academic Learning Goals

		11.	learning how to learn/work with others;
		12.	learning about other groups and (sub)cultures;
		13.	exploring personal values, ethics, ideology;		
		14.	learning about self;
		15.	strengthening generic skills (e.g. listening, assertiveness);
		16.	exploring careers.



All of the above goals seem wonderful, if a bit lofty, but what evidence is there that it’s even remotely possible for students to attain any of these outcomes through service learning? Dwight Giles and Janet Eyler from Vanderbilt University have devoted a good portion of the last several years researching service learning outcomes. In 1995 our Service Learning Program was one of 35 colleges and universities to be used as a data-collection site for their research. The results appear in their book entitled, Where’s the Learning in Service Learning?
 


Let’s hear from the students.................

	Service Learning can be a great learning tool by giving students the option of controlling how they choose to
	learn class material. sometimes the responsibility of doing Service Learning can be a great teacher in itself. 
	It also lets students know that their teacher/professor cares about the community and wants their students
	to become involved. It really brings a reality to the class material and a way of applying it outside of the 
	classroom.
	Garrett Feliciano, Former MU Service Learning Student Coordinator

	Service Learning offers hands-on life experience that I truly believe can make a lasting, memorable impact
	on a student. It is easy to become consumed by papers, reports, and deadlines, and I think SL offers a 
	definite change in perspective and valuable potential growth.  
	Chelsea Meyer, Former MU Service Learning Staff Manager  

	I will remember my service learning experience. It is not very likely that I would remember more than a few
	main ideas of the book I would have read. 
	Student in Sociology of Health Care Systems 



	I learned many of the questions we were studying in class from a totally different perspective.
	Student in Philosophy of Human Nature

	Wow! I have learned so much about my own people. The most important thing I’ve learned from the 
	mixture of class and the project’s experience is that if Black history were taught everywhere like it should
	be, we would be much better off. So  many African-Americans disrespect themselves because they don’t 
	know who they were in the first place.
	Student in African American History

	(Service learning) made the literature we learned much more applicable to real life... Service Learning
	experiences made the information seem like it meant more that just words in a text. The experiences helped
	me to remember themes better because I had experienced them. 	
	Student in Spanish Literature course

	With the difficulties getting started, I was able to really see how “local politics” works. I also was able to 
	see just how much community is involved in local politics and how much community support is necessary 
	in order for politics to work.
	Student in Urban Politics

	Sitting in the library doing research for me is like rehashing someone else’s work. Service learning allows
	me to see things and process them into my own ideas.  
	Student in Social Work




and, finally, from the community...............

	The Hope House, a homeless shelter for families and single women on Milwaukee’s South Side, has been 
    grateful for the assistance the Marquette Service Learners have provided our education and day care programs
    the past two years. Without their contributions, we could not offer an after school reading program for our
    younger residents; our day care would have to limit the number of children eligible to receive child care; the 
    adult students who are working towards their GED would not be able to receive one-on-one tutoring; and our 
    guests would not have the pleasure of being greeted each day with a hug, a smile or warm comment to brighten
  	 their day.

	In addition, the Service Learners gain an insight into their community. They leave here with an understanding 
    of Milwaukee’s homeless population. Stereotypes are broken down; misperceptions are shattered. Their 
    education has gone beyond the walls of the classroom and into every day experiences. They are living the 
	Jesuit ideal of learning and community involvement.    		
	Andrew Docktor, Hope House

	The Marquette Service Learning students provide a fresh outlook for our staff and especially for our frail
	elderly clients. The students add positive energy, enthusiasm and creativity--all of which add dimension to 
	our service. Intergenerational programming is one of our ongoing goals. Marquette Service Learners play 
	an important role in meeting this goal.
	Teresa Wendelberger, Village Adult Day Center

	Service--to agencies like Penfield Children’s Center that depend on high quality volunteers--and Learning—to
    enhance students’ knowledge through experience--is a winning combination. Penfield depends on SL students 
    to enrich our programs for developmentally disabled children and to provide valuable assistance for our staff. 
    Please keep them coming!
	Kathy Banzhaf, Penfield Children’s Center





Section II:  The Service Learning Course

Designing the Course


There are several ways to include service learning in an existing course. At one end of the spectrum is the “minimalist approach:”  simply adding a paragraph to your syllabus telling students to contact the Service Learning office to sign up for whatever placement they want, have them write their final paper about their experiences, and letting it go at that. This approach gets students out into the community; they undoubtedly learn something, but it may bear no relation to your course. Students often initially like the freedom and wide-openness of this approach. Their feedback has shown us, however, that by the end of the semester they are usually confused about why they’re there and what they’re supposed to be learning. These are the students who report that their learning from the community was “about the same as”, or “worse than” traditional learning.
	
Here’s a suggestion for a more intentional approach to service learning--for your own satisfaction as well as for improved student learning. This approach requires more work up front but, hopefully, less time spent dealing with frustrated, confused students who suspect that you want something from them, but are clueless as to what it is. The following is a step-by-step generic scenario for incorporating service learning into a course. Since course-planning styles are quite individual, you’ll naturally tailor this to suit your own preferences.

1.  	Examine your motives, hopes and goals. 

Mark Falbo, Director for Community Service at John Carroll University, asks faculty to reflect on some questions as they plan a course. The following questions are a combination of his and ours. What others would you add?

		a.  	What are some of your reasons for wanting to incorporate service activities into your teaching? Which of your reasons are most important to you? Which are 			least important?
b. 	What changes would you like to see occur in your students by incorporating 	service learning instructional activities in your course?                                                              
c.	If you successfully implement service learning pedagogy in this course, how would it alter the course? What would you need to do to make sure the course alterations are positive? Are you willing to have the course change somewhat?
d. What skills, knowledge, resources, values do you have which will assist you to incorporate service learning pedagogy? What more do you need?
		e.  	To what extent are the objectives of service learning compatible/incompatible with the needs and values of students in your department?
		f.	What knowledge, skill, interests should students possess to use service learning in this course? Are there categories of students who would be better off not choosing the service option?
		g.  	What, if any, controversial topics may come up as a result of students being out in the community? How do you anticipate dealing with these potentially “hot” 			issues?
		h.	How do you feel about the possibility that students may be exposed to a few more risks being in the community than if they were sitting in the library writing a research paper?

	2.  	Contact your Service Learning office.  

If your institution does not have an office for Service Learning, find out which faculty have used service learning, and find out how they went about finding projects or placements for their students. 


3.  	Complete the Course Planning Worksheet—or whatever form your 
Service Learning office uses. (See sample in Appendix for the one we use at MU.)

This form is meant to serve two main purposes: 1) to focus your thinking on the key elements of service learning while you’re planning the course, and 2) to give your Service Learning office specific information about how you want to use service learning in the course. At Marquette, we use it to match placements for the course and to assist students in choosing placements. It’s especially crucial for us to have this information in writing so our student staff has some idea of what the course is about and how service learning fits in.

Though the form is mostly self-explanatory, some areas can use expansion:

Choose a model of service learning: See Section I for a description of the five models practiced at Marquette

Question #2:  What are your specific learning objectives for service learners?  

Writing effective learning objectives is one of the most challenging aspects of service learning for many faculty. Yet the importance of clear and measurable objectives cannot be overstated, as they form the basis for your students knowing how to connect their service with course content and for your assessment of the learning that occurred.

Here are some tips for writing learning objectives:

· Christine Krueger, director of Marquette’s Core Curriculum states: “…objectives are not what the teacher intends to do, but what the students are supposed to be gaining. For myself, with the core, I thought about what differences I should be able to observe between a student who had completed the University Core of Common Studies requirements and some hypothetical student who had been admitted to MU but forbidden to take core courses….the biggest trick is shifting the focus from what the faculty member intends to do—or even what the students will do—and what demonstrably the students are supposed to have learned.” 
(Email, April 11, 2007)

· Shari Ellertson, at a February 16, 2007 conference at UW-Stevens Point, presented a workshop entitled: “You Want Them to Learn What? Writing Effective Learning Outcomes.” She proposed this formula for writing learning objectives: Students will (action verb)...by these indicators/behaviors...as measured by.... She gave the following example to illustrate:

			Students will (describe factors in our community that contribute to 
			Increased rates of poverty) by (creating poster presentations that
			synthesize their learning) which will be measured by (learning 
			rubrics completed by their peers, instructor, and community partner.

· Most faculty do not engage in as rigorous assessment as the one indicated above. If you cannot do objectives as elaborate as this, just do the first part, indicating what students will do, or what behaviors they will demonstrate, at the conclusion of their service learning experiences.

See Appendix for “Vocabulary for Use in Writing Learning Objectives.” 

		

		Question #3:  What kinds of community experiences will enhance learning 
		in this course?  

		This refers to the types of activities you’d like to see students doing, or even activities 
		you don’t want them doing. For example, if students in a political science class are 
		studying how work gets done in the city and are placed in a neighborhood association,
		you would want them to be doing community organizing, not tutoring in the agency’s 
		after school program. Or, if you want your students to interact with elderly people who 
		are well rather than those who are very frail or ill, your students  would need very
		different placements. 

		Question #5:  How will you design assignments to make sure there is a perceived balance (in time and effort) between the service learning and traditional learning?  

		Achieving this balance is extremely important. If the service option is seen as a “piece of cake” (e.g. if service learners are asked to write a 5-page paper in lieu of taking the final and writing a 15 page research paper), students will choose that option in droves (and probably quit in the middle in droves when they see how much effort is actually involved) just to get out of doing work. On the other hand, if it appears the service learners are being penalized for choosing that option (e.g. by having to do the service, keep journals, do research to incorporate scholarly work into their service learning paper, and write a paper that’s as long or longer than the ones the traditional learners are writing), even students who might be inclined to do service learning may feel they’re being “unfaired against” and opt out. Since service learners generally spend about 20-25 hours in their placement and another 5 or more hours in travel (probably more like 10-15 if they use the bus),  it’s important to make those 20-30 hours on the left side balance out with 20-30 on the right. Keep in mind that the service time does not include time spent in writing the paper or preparing the oral report. So, don’t count paper writing time for the traditional learners either. If you’re going to assign each group a 10-page paper, ask yourself if the traditional learner will realistically spend 20-30 hours researching and gathering information. If not, can you adjust the requirement in some way to balance it out? Could you, for example, lengthen the traditional learner’s paper and/or shorten the service learner’s? Or could the service learners be exempted from some other requirement? Or could they use their service learning to fulfill one or more other requirements? One professor has 5 questions on her final exam, drawn from a list of 10 that she gives students. One question is worded such that only service learners could answer it, and she always includes it on the final. It’s a little break, but sometimes that’s all it takes to achieve balance.

Advice from MU Faculty............

	The most helpful thing I learned was to treat the service-learning experience as “text.” The
	commitment of the students in time is comparable to reading another text (perhaps more
	time-consuming for some). From an academic standpoint, it helped to think of the analysis 
	and critique of the experiences as similar to what I might ask of a student reviewing and
	judging a text. Of course, what is not accounted for is the tremendous emotional impact
	which can occur for students stepping into a situation which challenges their stereotypes,
	brings them face-to-face with an economic group or economic realities they have never faced
	before. Finding space and time for the students to address the personal impact of the service
	learning most often happens outside the classroom in your office hours...but it is a most
	meaningful interaction, well worth the effort and time.

			Susan Mountin, Theology: “Dorothy Day and the Catholic Worker Movement”
Question 6:  What academic questions will you have students consider while they’re in the community? 

Giving service learners specific questions or issues to consider helps to focus their thinking and reminds them about the LEARNING part of service learning. It also gives them a jump start in making the connection between their community experiences and the course. Some faculty devise the questions themselves and present them to the students; others have the students form their own questions, in consultation with them.

Giving academic questions is one way to improve journal entries—which often become more diaries of personal experiences, thoughts, and feelings than vehicles for critical thinking and integration. If students use the split-journal approach, they can write their experiences, thoughts, and feelings on the left side and reflect upon these in light of questions dealing with course content on the right side. This is especially crucial if journals are to be graded.

Question #7:  How will you integrate service learning into the class?  

Some people put a hyphen between SERVICE and LEARNING, and sometimes they 
name the hyphen “REFLECTION.” Thus, reflection is what connects the service with the
learning. Without reflection—both individual and in class—the service can easily become 
volunteer work rather than community-based learning. See the following section on 
reflection as well as the Bibliography for books and articles related to reflection.

(Note: If the word “reflection” seems to suggest something non-academic to you, try 
substituting a word like “integration.”)

Question 8:  What demonstration of learning will you have service learners produce (journals, paper, oral report, etc.)?  

While reflective, integrative papers are probably the most common demonstration of learning that faculty request of service learners, there are other equally effective means of evaluating learning: journaling, oral presentations, written or oral examinations, and products created for agencies such as videos, brochures, newsletters, reports, etc.

Service learning and journaling often go hand in hand, especially when the course is more theoretical than practical (e.g. a literature class vs. a writing class). Students’ journals should not be diaries, where they merely describe what they did and how they felt about it. They should be guided (perhaps by the academic questions) to reflect on the deeper issues and meanings behind what they see and do. Whether you grade the journals is up to you, but it’s a good idea to collect them at least once or twice before the end of the semester to make sure students are on the right track.

Over the past few years we’ve come to appreciate the value of oral presentations for service learners. They allow the other students in class to learn more about the community, whereas final papers usually only enlighten the professor. A Political Science professor at MU groups her service learners--by issue or agency--for their oral reports. That way, some basic facts (e.g. agency mission, history, clientele) only have to be said once. Having to plan their presentation together is also a good experience for students. Additionally, giving presentations is a way for them to practice and develop their oral communication skills. As with other assignments, group presentations are more effective if structure is imposed. Presenters can be required to focus on--or at least include--material from the course, rather than merely describing their weekly experiences. Other groups of class members, especially traditional learners, can be assigned the task of devising questions for the presenters that will get at some deeper points for discussion. 

Question #9:  How will you evaluate the learning for service learners?  (Covered later under “Evaluating the Learning.”)


4.	Schedule a meeting with a Service Learning Program Administrator.  

At Marquette, this takes an hour or less, depending on whether you are familiar 
with service learning from having used it in another course. Bring the completed Course Planning Worksheet with you to this meeting.

	If your institution has no Service Learning office, you’ll have to do this work yourself, possibly in collaboration with your faculty colleagues. You may want to form a group of faculty and students to take your case to administration to request the establishment of a service learning program.

5.	Choose placements for the course.  
	
When you meet with the Service Learning staff person to discuss your course, you should be given a list of agencies currently in use by the Program. The administrator will suggest some placement possibilities, but you may also research sites for yourself. If the kind of placements--or specific agencies--needed for your course aren’t in their listing, they will most likely make every effort to contact new, more suitable sites. 

		Independent Placements:  Each semester a number of students elect to do service
		learning at sites	not on our list. Usually these are students who live off campus and
		want something closer to home; sometimes they have a prior relationship with an agency
		that they wish to continue. Here’s our recommendation regarding independent 
		placements: If students wish to choose their own placement, they must first clear it with
	you. Don't be overly lenient on this. Unless you are satisfied that the student will be able
	to get a relevant learning experience from the site, s/he shouldn’t be cleared to go 
		there. A mis-matched placement often leads to confusion and frustration.

	6.	Decide whether to make service learning an option or mandatory in 
		your class.

	With very few exceptions, it’s preferable to offer service learning as an option. At this point, most students don’t know they’re in a service learning course until they walk into class the first day. To spring service learning on them and then require it may lead students to drop the course or do the service with a less-than-cheerful heart. If your course is one in which community service is an integral, logical element (such as our Dorothy Day and the Catholic Worker Movement), you may be able to convince students that a mandatory community experience makes sense. By the way, there is a school of thought that says service learning should be viewed like any other course requirement, i.e. you wouldn’t offer students the option of taking exams or writing papers, so why offer optional community service? While this argument has merit, the difference is that you may be asking students to do things that make them very uncomfortable (e.g. ride a city bus to unfamiliar neighborhoods, provide direct service to a population with whom they’ve had little or no prior contact, etc.). Requiring such an experience without informed consent doesn’t seem wise. However, in classes using models other than Placement (Product, Presentation, Project), where students are in groups and do most of their work on campus, we see no problem with requiring service learning.

	Some MU professors offer a nice middle ground approach:  They tell their students that doing service learning is the “norm” for their classes. Choosing the traditional option (research paper) is the exception. 

	7.  	Prepare syllabus and Service Learning Guidelines.  

	The syllabus for the course should include a discussion of the service learning option. Under “course requirements” you may want to display a chart showing the balance between the traditional learning and service learning assignments.

In addition to the syllabus, we are strongly recommending that you write Service Learning Guidelines for your students who choose this option. Including these guidelines with the syllabus will give them the information they need to decide which learning option to select. There is a template for the Guidelines included in the Appendix. These guidelines are extremely important. Not only do they focus service learners on their LEARNING; they also enable the staff at placement agencies to better assist the students. The agency representatives have told us that--more than anything--they need to know what professors want and expect their students to learn. This is your chance to communicate vital information to your community partners as well as to your students.
	
8. 	 Consider possibilities for contact with the community.  

Sometimes faculty worry that they know much less about the community than their students do.  If you feel this way--or suspect that you may when teaching your first service learning course--here are some ways for you to experience the community even as your students do so:

	•	Talk with the agencies chosen for your course. Agency representatives are eager to interact with the faculty. They will be especially appreciative of hearing from you firsthand how you would like them to work with your students. Call your Service Learning office for names and phone numbers of contact people for your agencies.

	•	Visit the agencies.  Seeing the places and people can tie together loose ends very quickly. If you plan to use service learning in a course over a number of semesters, you could visit just one or two agencies a semester. An alternate idea is to have an “agency fair” at the beginning of a semester to allow faculty to interact with agency staff right on campus. Not quite as good as going to their sites, but certainly more efficient.

	•	Volunteer at one of your agencies.  A few service learning faculty have done this and found it most enlightening. A Spanish professor not only volunteered at one of the sites used for his course; he also kept a journal of his experiences. As a result, he had a better understanding of the reflection process used by his service learners. (It’s intriguing to imagine what could happen in class if the professor shared her/his journal reflections with the students.)

	•	Invite representatives from one or more agencies (with or without their clients) to speak in your class. They want to be invited!  This is an excellent way to demonstrate and practice the give and take of service learning. 

	•	Consider whether some of your own research could be done in conjunction with the community your class touches through service learning.  This “community-based research” is growing in popularity across the nation as faculty look for more ways to become scholars who are engaged with their communities.





 


Conducting the Course


Managing a classroom that contains both traditional learners and service learners may stretch and challenge you as a teacher. 

	•	Not only will you have students working on different projects; you’ll have them learning in completely different ways.
	•	The traditional and service learners will have distinct needs and may request separate 
kinds of help from you.
•	Classes won’t be as predictable. When students share their community experiences, it may take the class in new directions, into arenas where you are actually less knowledgeable than your students.
	•	Incorporating the service learners’ community information may require rearranging or 
		even shortening your existing teaching plans.
•	You may feel unprepared to handle some of the issues that come up in class as a result of students being exposed to new aspects of the community.

This section is meant to help you deal with these challenges--and perhaps even come to welcome the freshness and creativity they bring to your teaching. Many of your colleagues here at Marquette have commented on the “shot in the arm” they have received from involving service learners in the classroom.

Adjusting to Changing Classroom Dynamics

Jeff Howard, from the University of Michigan, has devised the following model to describe a series of changes--power shifts, if you will--that occur as classrooms are transformed by the presence of actively-engaged students such as service learners. 


In Howard’s Stage 1 classroom, the teacher lectures; the students take notes. Interaction occurs primarily through tests, assignments, some eye contact, and occasional questions. Stage 2 has the instructor becoming more of a coach--nudging students to take a more active role in the teaching/learning process. By Stage 3, students are clamoring for an active presence in class (thus the “storm” notation). Finally, in Stage 4 there is an easy give and take between professor and student because all are more comfortable in their new roles. The divisions between “teacher” and “student” are less pronounced. Students begin to take more responsibility for their own learning. The teacher, rather than relinquishing the role of “expert”, begins to share this position with the students. This is not anarchy in the making. The teacher is still the leader, facilitating discussion, offering insights and  encouraging analysis and critical thinking by the students. 

Helping students make the connection

Service learners don’t seem to naturally know how to extract from their placements the learning they need for their courses. With help, however, they grasp the idea of self-directed learning quite well. You will have given your students a jump start by providing them with Service Learning Guidelines at the beginning of the semester. On a day-to-day basis, you can also facilitate their understanding by the approaches you use in the classroom. Here are some suggestions.

Reflection:  The word “reflection” used in an academic context calls up images of a feel-good, anti-intellectual exercise. It also happens to be one of the “big three” in service learning (preparation-action-reflection). So, we use it. Since service learning at Marquette stresses academic rigor rather than do-gooding, we use reflection to mean the thought processes and activities (e.g. journal writing) that lead students from service to learning. You will be encouraging student to do individual reflection through the assignments you design for them. Corporate reflection may occur in small-group meetings or in class discussions that encompass students’ experiences, impressions about their experiences, and community issues that relate to course material. These all-class discussions lead by the professor are enormously useful in helping students find the connection between the community and the course. They also enable the knowledge gained by the service learners to overflow to the traditional learners. The Service Learning Center at Virginia Tech describes a wide range of reflection activities. An abbreviated version appears in the box below. Perhaps you’ll find one or more that appeal to you and fit your style.
		



Reflection Activities

  Discussions need not be focused on the service aspect of the students’ experiences, but course concepts. Discussions
  offer a forum which encourages students (both traditional and service-learning) to process and relate what they are studying,
  doing, and learning, and is an opportunity for the instructor to emphasize key concepts through the examples provided by 
  the students.

  Journals It is important to guide students in their journals so that they are not simply logs of events. The students should be
  encouraged to address objective event, subjective impressions, and an analytic response, at the very least, in each journal 
  entry. In addition, some instructors include specific guided questions which assist students to integrate their experience with
  particular course concepts. Journals are reviewed periodically by the faculty member during the semester.

  Microcosm In the classroom, students explore a broad concept or issue by examining its impact on a local entity, 
  incorporating the experience of the service-learning students whose service addresses the issue. for instance, students might 
  study the availability of health care in the community in studying the local Free Clinic.

  Analytical Papers In contrast with traditional research papers, service-learners can incorporate examples from their 
  service experiences with course material to demonstrate their learning. Analytical papers might include:
	•	a detailed description of the type of work they did, the environment and goals of the agency and/or project, and a summary of their experiences;
	•	an evaluation of the purpose and meaning of their service and the needs met by it, what they learned from their experience, the strengths and limitations of those addressing the issues and needs, and changes and improvements they would make in their service and the project or agency; and
	•	an integration section in which students elaborate on how their service experience related to and /or conflicted with course concepts, affected their evaluation of or changed their assumptions about the material discussed in class, demonstrated ways in which academic learning is relevant and can be applied in the community, and ways in which their experience impacted their educational and/or career goals.

  Portfolios Compiling an array of materials related to their service an help contextualize students’ experiences. Some 
  service-learning portfolios consist of other reflection elements, such as a journal, a paper or presentation. They can also hold
  artifacts from the service project such as pictures, brochures...newspaper clippings, articles, etc....Both faculty and students
  can be very creative with the portfolio concept and find many ways to use it.

  Presentations Following the same format as the analytical paper, students can describe, evaluate, and integrate their 
  service with the course, while also using visual materials and responding to questions to convey their learning to the
  instructor and class.

  Reading Responses Students write about their service experience in relation to assigned course readings. The questions
  you formulate for their responses can be open-ended or pointed in helping students think critically about the academic
  material in a real-world context. This activity can be particularly valuable when the readings incorporate...similar issues as 
  those being confronted by the...students (in their service agencies and projects).

  Reflection Groups The Service-Learning Center sponsors student reflection group sessions during the semester in which
  students can discuss their experiences and the meanings of their service. While reflection groups are not specific to course 
  content, students are asked to consider how their service activities relate to the subject matter of their courses. (Note:  The 
  Service Learning Program at Marquette also holds similar sessions toward the end of each semester. These are planned and
  facilitated by our student staff. Please encourage your service learners to attend!)

  Student Forum Electronically (by e-mail or listserv) or during in-class forum groups, students respond in writing to your
  discussion questions and to each other. Each student should talk about or post a response to the week’s reflection question
  and to at least one other student’s entry. Some discussion questions may be directly related to course reading, others more
  open-ended regarding their service or personal perceptions and experiences. You respond to students as appropriate and
  can use their entries in the forum for future discussion topics. A listserv allows both service-learning and traditional students
  to consider the values, ideas, and experiences of other students, and your questions can guide them towards integrating
  these with course material.
	
	Adapted from Service-Learning Faculty Handbook, The Service-Learning Center, Virginia Tech, pp.16-18


Indiana Campus Compact has produced a series of “Service Learning Tip Sheets,” one of which deals with several types of reflection. Though there is some overlap with the Virginia Tech material, the information is different and useful enough to warrant inclusion here.

Reflection: Connecting Service to Academic Learning

Personal Journals are easy to assign, yet difficult to grade; some argue that this means of personal reflection should      not be graded at all. Journals provide a way for students to express thoughts and feelings about the service experience throughout the semester and, with guidance, journals can link personal learning with course content.

•	Critical incident journal:  The following set of prompts ask students to consider their thoughts and reactions and articulate the action they plan to take in the future:  Describe a significant event that occurred as part of the service experience. Why was this significant to you? What did you learn from this experience? How will this incident influence your future behavior?

•	Three-part journal:  Each page of the weekly journal entry is divided into thirds; description, analysis, application. In the top section, students describe some aspect of the service experience. In the middle section they analyze how course content relates to the service experience. and in the application section students comment on how they experience and course content can be applied to their personal or professional life.

•	Highlighted journal:  Before students submit their reflective journal, they reread personal entries and, using a highlighter, mark sections of the journal that directly relate to concepts and terms discussed in the text or in class. This makes it easier for both the student and the instructor to identify the academic connections made during the reflection process.

•	Key-phrase journal:  The instructor provides a list of terms and key phrases at the beginning of the semester for students to include in journal entries. Evaluation is based on the use and demonstrated understanding of the term.

•	Double-entry journal:  Students describe their personal thoughts and reactions to the service experience on the left page of the journal, and write about key issues from class discussion or readings on the right page of the journal. Students then draw arrows indicating relationships between their personal experience and course content.

•	Dialogue journal:  Students submit loose-leaf journal pages to the instructor for comments every two weeks. While labor intensive for the instructor, this can provide regular feedback to students and prompt new questions for students to consider during the semester. Dialogue journals also can be read and responded to by a peer.

Directed writings ask students to consider the service experience within the framework of course content. The instructor identifies a section from the text book or class readings (e.g., quotes, statistics, key concepts) and structures a question for students to answer in 1-2 pages. A list of directed writings can be provided at the beginning of the semester.

Experiential research papers ask students to identify an underlying social issue they have encountered at the service site. Students then research the social issue. Based on their experience and library research, students make recommendations to the agency for future action. Class presentations of the experiential research paper can culminate semester work.

E-mail discussion is a way to facilitate reflection with the instructor and peers involved in service projects. Students write weekly summaries and identify critical incidents that occurred at the service site. Instructors can post questions for consideration and topics for directed writings. A log of the e-mail discussions can be printed as data to the group about the learning that occurred from the service experience.

Ethical case studies give students the opportunity to analyze a situation and gain practice in ethical decision making as they choose a course of action. Students write up a case study of an ethical dilemma they have confronted at the service site, including a description of the context, the individuals involved, and the controversy or even that created the ethical dilemma. Case studies are read in class and students discuss the situation and identify how they would respond.

Service learning portfolios contain evidence of both processes and products completed and ask students to assess their work in terms of the learning objectives of the course. Portfolios can contain any of the following: service learning contract, weekly log, personal journal, impact statement, directed writings, photo essay, products completed during the service experience (e.g., agency brochure, lesson plans, advocacy letters). Students write an evaluation essay providing a self-assessment of how effectively they met the learning and service objectives of the course.

Personal narratives are based on journal entries written regularly during the semester. Students create a fictional story about themselves as a learner in the course. This activity sets a context for reflection throughout the semester with attention directed to a finished product that is creative in nature. Personal narratives give students an opportunity to describe their growth as a learner.

Exit Cards are brief note card reflections turned in at the end of each class period. Students are asked to reflect on disciplinary content from class discussion and explain how this information relates to their service involvement.

Class presentations can be three-minute updates that occur each month or thirty minute updates during the final two class periods during which students present their final analysis of the service activities and offer recommendations to the agency for additional programming. Agency personnel can be invited to hear final presentations.

Weekly log is a simple listing of the activities completed each week at the service site. This is a way to monitor work and provide students with an overview of the contribution they have made during the semester.

Contributed by Julie Hatcher, Center for Public Service and Leadership, IUPUI and Randall Osborne, Psychology, Indiana University East









Interfacing Service Learning with Course:  In order to make sure you don’t forget about service learning in the midst of a busy semester, it’s a good idea to find ways of keying yourself into mentioning it at appropriate moments in class. One MU professor reviews her students’ service learning contracts to find out where they’re going. She then calls upon them to contribute when that agency--or one like it--is being discussed. A Sociology professor slips contracts into various points in her notes so she will remember to ask those students specifically about their experiences and thoughts when she gets to that lecture. She offers this additional advice:  

“To make the best experience for all, service learning requires close monitoring--meeting with the participating students to resolve logistical problems and to make sure the students are getting what they need to fulfill the learning assignment. Time to reflect on their experience both inside and outside of class benefits the service learners as well as the nonparticipating students in your class. For some of my students, the personal connections they make with people in the various Milwaukee agencies has become more important to them than their in-class education. Tapping into their enthusiasm and helping them to negotiate this often intense experience is well worth the effort.”  Roberta Coles, Sociology  

		
Bringing the community to the classroom

The reciprocal nature of serving and learning can be nicely demonstrated by inviting members of the community into class. In so doing, the lines between who is serving and who is learning become less distinct.. Other advantages of bringing the community to the classroom are:

•	enabling both service learners at different sites and the traditional learners to gain new insights and knowledge;
•	getting perspectives on issues from those who are operating in the trenches;
•	building good University/community relations.

Some ways to include community representatives are as follows:

•	Have your service learners recommend someone from their placement site and extend an invitation;
•	Inform your service learners that they may include a community member in their oral presentations;
•	Contact your Service Learning office for names and phone numbers of possible speakers on the topic of your choice. 

Possible problem situations

While we don’t expect major difficulties, sometimes situations arise with service learners that are troubling to faculty. Here are the ones we hear most often, with some suggested responses.

•	What if only a small number of students in my class choose service learning?

	This may well be the case, especially as you begin to experiment with service learning. Some faculty think they must hold separate sessions with their few service learners in order to not monopolize the time of the traditional learners in class. Instead, why not use the service learners as extra resources in class? Ask them how theories play out in the real world; how people affected by or working with issues view them, compared with the authors of textbooks and articles; how literature is based in real life (or not); how it is to communicate with people whose lives are so different from yours. If you want to communicate directly with your service learners, set up an e-mail conversation as described above. You probably wouldn’t want to set aside special “reflection days” in a class where there are only a few people working in the community. Instead, try to weave the information from the community into the body of the course.

[Note: If you are dissatisfied with the number of students who choose service learning, next time check to make sure there is a perceived equality between assignments for service learners and traditional learners. Also, be encouraging and enthusiastic when presenting the service option. Tell students how you think they’ll benefit from a community-based learning experience.]

•	What if some of my students have problems with their placements (late getting started, can’t reach site coordinator, inappropriate assignments, etc.)? 

Often the hardest part is getting students to recognize and report that a problem exists. As soon as you become aware of a problem, please make sure your Service Learning office is notified immediately. The sooner they hear, the more likely it will be that they can help your student find a solution quickly. If you are doing this on your own, you’ll need to get in touch with the site contact and try to work things out. 

•	What if students say things in their journals or in class that I think reveal an  inappropriate conclusion? 

Occasionally students will show an insensitivity (Q: “What was the most important thing you learned from your service learning experience?” A: “That homeless people don’t have it so bad.”) or demonstrate that a stereotype has actually been reinforced (“Poor people don’t care about their children,” or “Welfare mothers just don’t want to work.”) from their contact with the community. These stereotypical comments must be addressed in some fashion to help students look beyond and beneath the obvious to get at the root causes of social problems. Without this processing, there is the potential for community experiences to do more harm than good. A helpful resource for handling these issues is a book by Helen Fox entitled, When Race Breaks Out: Conversations about Race and Racism in College Classrooms (New York: Peter Lang Publishing, 2004).

•	How do I handle discouragement and disappointment in service learners?

Students often embark on community service experiences--especially their first--with a combination of fear and anticipation of a great “happening.” They expect either to have a lot of fun or to make a significant impact--or both. The fear is usually dissipated after a couple of site visits. The same can’t always be said for great expectations. Sometimes working in the community is fun; more often it’s sad, discouraging, overwhelming. The people are often leading tragic lives; the problems are numerous and complex, not lending themselves to quick fixes. You may be the one to help students put their service work in perspective--to learn and grow and seek answers even when they won’t be able to make it happen themselves. I think the most valuable experiences occur when students are brought from applying band-aids in the community to looking at how they can be future agents for change in the system itself.

•	What if one of my students has a traumatic incident while working in the community?

Student safety is of great concern to all service learning programs. While most incidents are more harassment than serious threat, any and all such events must be dealt with immediately. Instruct your students to report any incidents to you, to the service learning office, and to the site. If it’s not possible work to out a better arrangement with the agency, the student may have to be switched  to another placement. Occasionally a student will have an unusually strong revulsion to a site, not because of any danger, but due to her/his own particular reaction. If you encounter this in the classroom, you may want to help the student process her reaction with the class or with you individually. Perhaps she will be able to return with a new outlook. If you think this isn’t possible, or if this kind of student advising is beyond what you feel you can do, you may need to offer her the choice of another placement or the alternate assignment.

•	What else do I have to cover with service learners?

Confidentiality: Students aren’t always aware that they have to protect the names of the people they are reporting about--both in journals and in class. Ask them to alter names, and in some cases identifying details, before reporting. This will be especially important if they are to turn a copy of their papers in to the agencies (which a number of agencies are now requesting). 
Closure: Remind students that the people they’ve come to know--whether staff or clients at the agency--will feel a loss when they leave. It’s the student’s responsibility to inform these folks that they won’t be back (unless they intend to stay on as volunteers) and express gratitude for the help they’ve been given. This is particularly true for students who are working with central city children, many of whom have had to cope with frequent losses in their young lives. Our service learners can be taught to look at the relationship from the client’s perspective and to bring closure to the experience with grace.


Evaluating Learning

Questions about evaluating learning and giving grades to service learners arise frequently. The primary concern seems to be that faculty are reluctant to down-grade a student who has genuinely tried to serve the community. There is a tendency to give service learners a break because of the heartstring-pulling nature of their work. Here are some ways professors at MU look at this issue:

•	The grade is for the learning, not for the service.

•	Should professors be more lenient because service learning takes more time? No, we don’t give breaks to students who spend many hours writing a research paper if it’s a bad paper.

•	You’re not grading either the service or the “goodness of their soul.”

•	You’re not grading the event; you’re grading their ability to make connections.

•	Did they write well, think well, argue clearly?

•	Keep rigorous criteria, just as you would for a regular paper.

•	Even if the student has a bad placement, look at how well they analyze the situation and make suggestions for improvements.

•	Areas to assess:  

		--  How well does the student integrate course theory with practice?
		--  How well does the student analyze the situation and understand the problem?
		--  Are they able to communicate this information?
		--  How well do they formulate conclusions and recommendations for solutions? 	

•	The better your learning goals are formulated and communicated to students at the beginning, the easier it will be for you to evaluate and grade them at the end.


Below are Recommendations for Student Assessment from the Service-Learning Faculty Handbook at Virginia Tech (p. 20).

In order to ensure academic integrity, it is essential that service-learning be used in conjunction with rigorous evaluation. Assessment should be based on students’ demonstration of how they are integrating the service experience to course content--not for service performed. The following recommendations are guidelines for how to conduct assessment of service-learners.

•     An assignment or activity, such as a journal, is needed to provide evidence
       of how the student connects the service to the course content

•	By helping students to distinguish between description and analysis, between emotional reactions and cognitive observations, faculty help them to transform service experiences into learning experiences.

•	Evaluation of service-learning occasionally makes use of subjective evaluation in the same way that traditional courses sometimes make use of subjective evaluation.

•	There is not a one-to-one correspondence between hours served and knowledge gained or credit earned.

•	Nevertheless, a certain minimum of service hours may be needed to provide an experience of significant depth....

•	Giving early and regular extended feedback on students’ journal entries is a critical part of teaching students how to develop their reflection skills.

Troppe, Marie. (1995). Common Cases: Philosophy of Evaluation in Service-Learning Courses, Connecting Cognition and Action: Evaluation of Student Performance in Service-Learning Courses, Campus Compact’s Project on Integrating Service with Academic Study.























Service Learning Bibliography


Books

Albert, G. (Ed.) (1994). Service-learning Reader: Reflections and Perspectives on Service . Raleigh, NC: National Society for Experiential Education. 

Battistoni, Richard M. (2002). Civic Engagement Across the Curriculum: A Resource Book for Service-Learning Faculty in all Disciplines. A Publication by Campus Compact, Brown University. 

Battistoni, Richard M., and Hudson, William E. (Eds.) (1997). Experiencing Citizenship: Concepts and Models for Service-Learning in Political Science. Washington, DC: American Association for Higher Education. 

Billig, Shelley H. and Furco, Andrew. (Eds.) (2002). Service-Learning: Through a Multidisciplinary Lens. Greenwich, CT: Information Age Publishing.

Billig, Shelley H. and Waterman, Alan S. (2003). Studying Service-Learning. Mahwah, NJ: Lawrence Erlbaum Associates.

Bringle, R.G., Games, R. & Malloy, E. A. (Eds.) (1999). Colleges and Universities as Citizens. Boston: Allyn and Bacon.

Bringle, R.G., Phillips, M.A., and Hudson, M. (2004). The Measure of Service Learning: Research Scales to Assess Student Experiences. Washington, DC: American Psychological Association.

Casey, Karen M. et al (Eds.) (2006). Advancing Knowledge in Service-Learning: Research to Transform the Field. Greenwich, CT: Information Age Publishing.

Driscoll, Amy, et al. (1998). Assessing the Impact of Service Learning: A Workbook of Strategies and Methods . Center for Academic Excellence, Portland State University.

Eyler, J., Giles, Jr., D.E. & Schmiede, A. (1996). A Practitioner’s Guide to Reflection in Service Learning: Student Voices and Reflections . Nashville, TN: Vanderbilt University. 

Eyler, Janet, and Giles, Dwight. (1999). Where's the Learning in Service-Learning? San Francisco: Jossey Bass.

Furco, Andrew and Billig, Shelley H. (2002). Service-Learning: The Essence of the Pedagogy. Greenwich, CT: Information Age Publishing.

Gray, M. J., Ondaatje, E. H., & Zakaras, L. (1999). Combining Service and Learning in Higher Education. Santa Monica, CA: RAND. 

Howard, Jeffrey (Ed.) (1993). A Faculty Casebook on Community Service-Learning. Ann Arbor: OSCL Press. 

Jacoby, B. and Associates. (2003). Building Partnerships for Service-Learning. San Francisco: Jossey-Bass.

Jacoby, B. and Associates. (1996). Service-Learning in Higher Education: Concepts and practices. San Francisco: Jossey-Bass. 

Kendall, J. C. and Associates. (1990) .Combining Service and Learning: A Resource Book for Community and Public Service. Vol. I & II. Raleigh, NC: National Society for Internships and Experiential Education. 

Kretzman, J. P. & McKnight, J. L. (1993). Building Communities from the Inside Out: A path toward Finding and Mobilizing a Community’s Assets  Chicago: ACTA Publications. 

O’Grady, Carolyn R. (Ed.) (2000). Integrating Service Learning and Multicultural Education in Colleges and Universities. Mahwah, NJ: Lawrence Erlbaum Associates.

Rhoads, R. & Howard, J. (Eds.). Academic service-learning: A pedagogy of action and reflection. San Francisco: Jossey-Bass.

Root, Susan, Callahan, Jane, & Billig, Shelley (Eds.) (2005). Improving Service Learning Practice: Research on Models to Enhance Impacts. Greenwich, CT: Information Age Publishing.

Stanton, T. K., Giles, D. E. & Cruz, N. I. (1999). Service-Learning: A Movement's Pioneers Reflect on Its Origins, Practice, and Future. San Francisco: Jossey-Bass.

Strand, Kerry, et al. (2003). Community-Based Research and Higher Education. San Francisco: Jossey-Bass. 

Waterman, Alan S. (Ed.) (1997). Service-Learning: Applications from the Research. Mahwah, NJ: Lawrence Erlbaum Associates.

Welch, Marshall and Billig, Shelley (Eds.) (2004), New Perspectives in Service-Learning: Research to Advance the Field. Greenwich, CT: Information Age Publishing.

Zlotkowski, E., Longo, Nicholas, and Williams, James (Eds.) (2006). Students As Colleagues. A Publication by Campus Compact, Brown University. 

Zlotkowski, E. (1998). Successful Service-Learning Programs . Jaffrey, NH: Anker Publishing Company, Inc. 


Articles

Barber, Benjamin R. and Richard M. Battistoni. (1993). A season of service: introducing service learning into the liberal arts curriculum. PS: Political Science & Politics, Vol. 26. No. 2 (June): 235-40. 

Batchelder, T. H. & Root, S. (1994). Effects of an undergraduate program to integrate academic learning and service: Cognitive, prosocial cognitive, and identity outcomes. Journal of Adolescence, 17 (4), 341-355

Bringle, R., & Hatcher, J. (1996) Implementing service learning in higher education. Journal of Higher Education, 67:2, 221-239. 

Burns, L. T. (Oct. 1998). Make sure it's service learning, not just community service. The Education Digest, 38-41. 

Bush-Bacelis, Jean L. (1998). Innovative pedagogy: Academic service-learning for business communication. Business Communication Quarterly, 61, 20-34. 

Clary, E., Snyder, M., & Stukas, A. (1995) Service-learning and psychology: Lessons from the psychology of volunteers’ motivations. In Bringle, R.G. & Duffy, D.K. (Eds.). With Service in Mind: Concepts and Models for Service-Learning in Psychology. (pp. 35-50), Washington, DC: American Association of Higher Education. 
Corbett, Julia B. (1999). Evaluating service learning in the communication discipline. Journalism and Mass Communication Educator, 53: 66-76. 

Driscoll, Amy, et al. (1996). An assessment model for service-learning: comprehensive case studies of impact on faculty, students, community, and institution. Michigan Journal of Community Service Learning, 5:66-71.

Dunlap, M. R (1998). Methods of supporting students' critical reflection in courses incorporating service learning. Teaching of Psychology, 25 (3), 208-210. 

Gardner, E. B. & Baron, C. M. (1999). Attitudinal and academic effects of service-learning. Journal of Prevention & Intervention in the Community, 18 (1-2): 97-109. 

Gelmon, S., et al. (Fall 1998). Community-university partnership for mutual learning. Michigan Journal of Community Service Learning, 5: 97-107.

Giles, D. E. Jr. and Eyler, J. (1994). The impact of a college community service laboratory on students' personal, social, and cognitive outcomes, Journal of Adolescence, 17: 327-339. 

Giles, D. E. & Eyler, J. (1994). The theoretical roots of service-learning  in John Dewey: Towards a theory of service-learning. Michigan Journal of Community Service Learning, 1: 77-85. 

Gray, Maryann J., et al. (2000). Assessing service-learning: results from a survey of Learn and Serve America, Higher Education. Change, March/April: 30-39.

Hesser, G. (1995) Faculty assessment of student learning: Outcomes attributed to service-learning and evidence of changes in faculty attitudes about experiential education. Michigan Journal of Community Service Learning, Fall, 33-42. 
 
Mabry, J. (1998) Pedagogical variations in service-learning and student outcomes: How time, contact and reflection matter, Michigan Journal of Community Service Learning, Fall, 32-47. 
 
Maybach, C. W. (Feb. 1996). Investigating community needs: Service learning from a social justice perspective. Education and Urban Society, 224-236. 

Meyers-Lipton, S. (1998) Effect of a comprehensive service-learning program on college students' civic responsibility. Teaching Sociology, 26, 243-258. 

Osborne, R. E., Hammerich, S., & Hensley, C. (1998). Student effects of service-learning: Tracking change across a semester. Michigan Journal of Community Service Learning, 5: 5-13. 

Shumer, R. & Belbas, B. (1996). What we know about service-learning. Education and Urban 
Society, 28 (2), 208-223. 

Shumer, Robert and Hengel. Madeleine. (1998). Service-learning and higher education: a brief review of important literature and resources. Learning Quarterly, December. 

Stanton, T. (1994). The experience of faculty participants in an instructional development seminar on service-learning. Michigan Journal of Community Service Learning , 1:21-28. 

Williams, D. & Driscoll, A. (Spring 1997). Connecting curriculum content with community service: Guidelines for student reflection. Journal of Public Service and Outreach, 2 (1), 33-42. 

Faculty Handbooks

Bonar, Linda, et al. (1996). Service-Learning in the Curriculum: A Faculty Guide to Course Development. Lowell Bennion Community Service Center, University of Utah.

Broward Community College. (1997). Enhancing Student Success with Service-Learning.

Falbo, Mark. (John Carroll University). Serving to Learn: A faculty Guide to Service Learning. Ohio Campus Compact.

Stacey, Kathleen, Rice, Dale L., and Langer, Georgea. (1997). Academic Service Learning: Faculty Development Manual. Eastern Michigan University Office of Academic Service-Learning.

The Service-Learning Center at Virginia Tech. Service-Learning Faculty Handbook. Blacksburg, VA.


Journals with Service Learning Resources 

Michigan Journal of Community Service Learning (1994 - 1997) 
Journal of Service-Learning and Youth Leadership (1993- ) 
Experiential Education (1998) 
Journal of Public Service and Outreach (1997) 


Relevant Web Sites

Campus/Community Partnerships for Health:	http://depts.washington.edu/ccph/servicelearningres.html
Campus Compact: www.compact.org
Learn & Serve America: www.learnandserve.org
National Service-Learning Clearinghouse: www.servicelearning.org
National Service-Learning Exchange: www.nslexchange.org
Service Learning at Marquette: www.marquette.edu/servicelearning

   














6

image1.png
MAR(B;!{@ET[E

TUNIVERSITY




image2.png
TEACHER
BEHAVIOR

passive

Stage 1 Stage 2
tradtional instructor
classroom de-/re-sociaization
“conform’” “re-norm"

directive facilitative
Stage 3 Stage 4
student transformed
dere-socization classroom
storm erform

active

STUDENT|
BEHAVIOR





